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	I have been very fortunate in my teaching career to have had countless leadership opportunities presented to me. From coaching several sports teams, serving on my school’s leadership team, acting as an Instructional Resource Teacher, Positive Behavioral Intervention Support co-chair, team leader, as well as several other committee and club organizations, all of which have provided me with valuable experiences that have led me to where I am today. While I have been able to learn and hopefully contribute a lot to my colleagues and students, there was more, I felt, I could do to truly make an impact and show my leadership ability. 
	At the start of this current school year, a new committee was formed whose main interest was the incorporation of new, better and more technology use. I never considered myself a “cutting edge” tech person, but I like the idea of my students using technology throughout the course of the year to enhance their learning. Moreover, I know and understand how vital it is for our students to be well versed in how to use different technologies and comprehend how to successfully use these tools to prepare themselves for the future. According to the work done by the Miliken Exchange on Education Technology (1998), authors Lemke and Coughlin point out that “new technology can engage students in real life applications of academics and encourage students to be more independent and responsible for their own learning.” (p. 15).  Several of the courses I have taken during my graduate studies have exposed me to a vast world of tools and applications our students can use to not only make learning more fun, but also to teach them the necessary skills required to succeed in an ever evolving technologically based society. As such, when I heard of a potential staff development the new committee was planning to present on an upcoming teacher workday, I knew I had to see if I could volunteer to work with the members to try to help make their presentation something our staff would see as an amazing opportunity to improve their teaching and subsequently, student learning. 
	From the time I began teaching until now, the Internet and the amount of useful and helpful tools that are out there for teachers to use has grown exponentially. In my mind, we are doing our students a disservice if we do not incorporate some of the amazing tools at our disposal in the classroom as frequently as we can. According to Lemke and Coughlin (2010), “technology adds a powerful tool to teachers’ repertoires, enabling them to meet the individual learning needs of their students more effectively” (p. 15). Fortunately for me, I have been exposed to many of these tools through my work in my graduate program and have been able to take some of these tools and apply them in my own classroom. However, there are a countless number of teachers who have no idea or have had no exposure to these resources which makes their teaching seem more, for a lack of a better term, “traditional.” As MacLean and Mohr (1999) state, “Too often, due to all the demands of school, teachers simply ‘love it or leave it.’ That is, if it works we keep it and if doesn’t, we throw it out” (p. 100). 
One site in particular I have relied on recently is a conglomeration of hundreds of Web 2.0 tools that give teachers, and anyone for that matter, an opportunity to explore a new way of researching, creating and publishing their work. I learned about this site while attending the New Literacies Teacher Leaders Institute this summer and was eager to return to my school to share the information I had discovered for myself. I became extremely excited when I found out through my conversations with my administration and colleagues, that this was the same site our technology team envisioned sharing with our staff at the next teacher workday. After continuing my conversations with the people responsible for this staff development, I recognized my opportunity to take on another leadership role and to help organize this time to share with our staff the amazing opportunities using this site would provide for them and their teaching. I immediately volunteered to assist in leading the planning for this workshop in hopes of truly making this a positive opportunity for all of our staff. 
	Our first step was to recruit some of our teachers who had experience using some of the tools that were listed on this site. We were searching for teachers who did not just have some basic knowledge of the tools, but rather, would be considered experts in the eyes of our staff. To our surprise, we were able to find a dozen or so teachers who knew a lot about these applications and were willing to partake in our workshop. Once we had figured out our core group of teachers who were willing and able to help in this endeavor, we compiled a list of the exact tools they felt the most comfortable talking about and subsequently, teaching, to the rest of the staff during our presentation. We were able to compile a list of 22 different Web 2.0 tools that our group felt confident enough in their ability to present and share with our staff. However, we knew that just selecting the tools that we “liked” and used in our classroom, was not going to be enough to convince our staff of the effectiveness of their use. We tried to find tools that teachers could use for minor assignments such as journals and blogs, to assessment style tools students could use to illustrate what they have learned. Brown, Hinze and Pellegrino, as quoted in Pellegrino and Quellmalz (2010), found that “technologies are well suited to support many of the data-collection, complex analysis, and individualized feedback and scaffolding features needed for the formative use of assessment” (p. 123). From here, we began to think of how we could take the knowledge of what we had, and find a way to make it so our whole school bought into our presentation and did not just view it as another “flavor of the month” type of idea that was a waste of their precious and valued time. 
	Our next step then was to determine which of the tools were being used, and in particular, at which grade levels. We created a staff survey which we sent out three weeks prior to our workshop that asked teachers which of the tools we were thinking about presenting were ones they have used, heard of, had experience with, liked and more importantly, wanted their students to have knowledge of before they came to their class. We created subgroups to go out and talk to each grade level at our assigned grade level meeting times to really figure out which tools were most important at each grade level in our school. We also sent teachers to the high schools which we would be feeding our students to in the future to get their input about tools they wished their incoming freshman had knowledge of so we could properly prepare them before they left our building. After all of our information was collected, we were able to compile a list of the two most important and valued tools each grade level saw as vital to the students success at the next level. In addition, we made contact with several elementary schools that would be sending us their students in the years to come and made them aware of what we were doing and what we hoped for in the future. We now had an amazing set of information and a master plan in sight about where we wanted to take this workshop and how we were ultimately going to present this to our staff. However, as MacLean and Mohr (1999) tell us, “Data is not difficult to find – the problem is keeping track of it and managing it so as to assist you in analyzing it” (p. 39). 
	To begin our presentation, we pulled up the Web 2.0 tools website and gave a brief tutorial about how it functions and how teachers can access the site. Myself and another teacher showed how the site is broken up into different categories and how there are direct links to each tool they choose to use. I then showed our staff some examples my students have created using certain programs from this site and explained how, in social studies at least, I was able to create assignments using these different tools as a form of assessment. After fielding several questions about the site concerning how to sign up for certain programs, whether or not they were free, if students needed an active email to create their own accounts, how safe these sites were, etc… we then proceeded to explain how the survey data was collected and used. We explained that from the survey data, we were able to determine at least four Web 2.0 tools at each grade level that the majority of teachers considered helpful and potentially useful sites they would have their students work with. From there, we found two teachers at each grade level who had experience with these tools and were going to lead a tutorial in using these sites. At this point, we explained to the staff we would be moving into a breakout session where all the teachers would be moving through their grade level to receive instruction from our teachers on every aspect they needed to know in order to use each site. We then moved to our respective rooms and began our tutorials for our second part of the workshop.
	In each grade level, we designated two teachers who would be teaching the rest of their grade level teachers about two specific tools that were determined to be the most valuable for their students to know and be able to use before entering the next grade. For example, the sixth grade teachers would be learning about the four tools that seventh grade teachers determined they wanted their future students to know; seventh grade teachers would be learning about the tools the eighth grade teachers wanted their students to have knowledge of; and the eighth grade teachers would be learning about the tools our information told us that high school teachers wished students had experience with before entering their building. In each break out session, teachers would be spending forty-five minutes learning about two Web 2.0 tools and creating their own mini projects to gain experience with them. Our elective teachers decided which grade level they wanted to attend and moved about the breakout sessions accordingly. At the end of the forty-five minutes, the teachers would rotate to the next room and learn about the next two tools chosen for their grade level. At the end of the day, each department then met for the last forty-five minute session and began to brainstorm ideas as to how these four tools could be used in their curriculum. We asked, begrudgingly, that each department at each grade level, submit an idea for each tool, before they left as to how they determined they would be able to use the tools they learned about. The feedback was very positive, however, as Katzenmeyer and Moller (2009) point out, “as with all professional development, teachers must have follow-up and support as they attempt to use them in their school settings” (p. 108). Several teachers were still left wondering if they would be the ones responsible for teaching the students about these tools and how they were used as well as if there was a way to receive additional training if they needed it. Both of these questions were something we were prepared for as we moved forward with our planning and developing of this workshop which allowed us to reassure our staff by providing detailed answers for them.  
	With the information we received about the staff development, we then entered in to phase two of the process which involved teaching our students how to use each of these tools at each grade level. Our daily schedule has a time built in for an enrichment and remediation class where the students are assigned to a different teacher, for three weeks at a time, on a rotating basis. The teachers that served as the Web 2.0 tutors during our workshop were assigned the task of teaching the two tools which they were responsible for at our staff development to the students during this enrichment time. Our media specialist designated our laptop carts for these teachers during this time and gave them priority to the computer labs as well so that these classes had constant access to the Internet and computer use. She also provided the students who did not have an outside email address, with the county issued email each student receive when entering a school in our county in case certain sites required an active email to sign up. These enrichment cycles allowed the two teachers at each grade level to see and teach each student the tools we had discussed at our workshop. By the end of the year, every student in each grade was taught and had experience with the four Web 2.0 tools that the next year’s teachers, as well as their current teachers, desired them to know. In doing this, most of the classroom teachers did not have to waste their classroom time explaining and showing students how to use these tools during their class time and missing out on precious instructional time. The feedback we received was that of gratitude and excitement as teachers at each grade level now had the ability to use these tools in their classroom as much as they desired. We have planned for a review of this process at the end of the year during one of our last staff developments to determine how teachers viewed this process, if there are any suggestions or criticism and how we can make this a process to continue for next school year.
	In thinking about this seemingly daunting task with which I have chosen to partake in, I never once considered the work that I was doing as an example of leadership. I envisioned feeling the way William Gaudelli (2003) felt when he said, “Professional development helped me feel intellectually alive and connected to my colleagues beyond my school, which allowed some of my students to catch my contagious enthusiasm for ideas” (p. 140). It may seem like I am downplaying the role I am in, however, when it comes down to working on and being involved in something with which I enjoy, it feels as if it is an obligation I have to others as opposed to being viewed as a leader. Katzenmeyer and Moller (2009) put it best by saying “teacher leaders realize that they can use their learning not only to impact their own situation but also to influence others toward improved practices” (p. 115). The use of technology excites me and this emotion is translated to my students in their learning. It is an unbelievable part of my day when I get to show students, especially my seventh graders, how to use a new tool which leaves them excited to return the next day. If there is anything I can do to show my colleagues what I am doing to feel this way, I want to try to do so in any way I can. That is why I got involved and was thrilled to learn about other teachers who felt the same way I did. The fact that these teachers were already in the process of developing a way to show the rest of the staff their ideas added to my excitement and eagerness to get as involved as I could. The idea of using technology to improve my teaching was one thing, but showing and explaining this potential to other teachers and having them reach out to their students was my motivation.  
	After choosing this as my example for my leadership project, I decided to go back and revisit Katzenmeyer and Moller and their “philosophy of education” survey I took earlier in the year. I wanted to see if the results of my survey matched up with how I felt about why I chose to get involved in this project. Sure enough, I fell into the ‘progressive educator’ category which prompted me to review what that meant. I decided to look first at how a progressive educator was defined in terms of my students. According to Katzenmeyer and Moller (2009), a progressive educator is someone who “values students’ needs, respects all students’ cultures, and requires students to take an active role in the learning process” (p. 184). The use of the Web 2.0 tools in my classroom gives me an opportunity to hit on all three of these features in several different ways. First, I spend a lot of time getting to know my students and understanding how they best acquire information. Technology is quickly becoming a universal language amongst our students and we should not be resistant to this trend. Using technology, especially the Web 2.0 tools, speaks to all of our students in a way that is familiar to them and somewhat exciting. It provides them an opportunity to become active in the learning process by giving them the freedom to put their own style, something teachers often overlook, into the learning process so they can make sense of what it is we are teaching them in a way they know and understand. When I interviewed one of my students when they turned in a project about the samurai and ninja classes of feudal Japan using Xtranormal, a Web 2.0 tool, I was thrilled to learn that they picked up and understood the concepts we discussed in a way I knew they would remember. John M. stated, “I learned a lot about these guys from doing a project like this compared to what I would normally learn by taking notes and taking a test. This was fun and it didn’t feel like work to me. I liked that we could put our own things into this project as long as we followed the rubric” (personal communication, March 3, 2012). Students become interested in learning when you make learning interesting to them. By utilizing these tools and others like them, we tap into what our students like and what drives them. We do not limit their creativity which is a major component to the acquisition of knowledge. As Daniel Pink (2006) points out, “Learning is about memorizing isolated facts. It’s about connecting and manipulating them” (p. 193). 
	The other component of the survey I decided to look at was how Katzenmeyer and Moller (2009) defined a progressive educators ‘teacher role’. Progress teachers possess certain qualities such as being an organizer, guiding the learning process, providing real-life applications and helping students work cooperatively (p. 184). In volunteering to participate in this workshop, I believe I showed these specific traits to not only my students, but to my colleagues as well. As Barth (2001) states, “you can’t lead where you won’t go” (p. 27). In stepping up and taking on a leadership role during this process, I helped to guide the learning process for both students and staff. I presented both groups a new way to approach teaching and learning that allows for growth in an innovative fashion. Barth (2001) points out that sometimes to “reflect on practice, we must observe practice” (p. 66). By showing our staff the options that are out there and the different ways to practice the art of teaching, we allowed them an opportunity to reflect on what it is they are currently doing and to analyze what is and is not effective.  Our staff was able to observe the other presenters and myself and how we practice our craft, and subsequently their students were able to observe them. In an effort to collect some information about the effectiveness of our workshop, I talked to one of our sixth grade teachers to see how the use of these tools affected their classroom. Marissa Crowell has been a Language Arts teacher for eight years and seldom used technology in her classroom. After her students went through the enrichment tutorials this year and used some of the tools in her classroom, she told me, “This was a great way for us to bring in new ideas to our classrooms. I think a lot of teachers are reluctant to try something like this for fear of the unknown. We do not want to put ourselves out there if we do not know if this new idea is going to work or not, but the way you all handled it made us a little more reassured in ourselves and our students” (personal communication, April 11, 2012). Our staff was able to lead by example in showing their students new ways to learn, and in the process, allowed them to take ownership of the learning process. This workshop and these tools encouraged students to ask questions about their learning in a way they have never viewed school and learning before. Students began viewing learning in more real life ways through the use of these tools and the research that went into the process. As Gaudelli (2003) puts it, “A teacher needs to guide students based on their experiences toward new experiences, helping them to inquire about their world in meaningful ways” (p. 153). After finishing our unit on the African slave trade, I had my students complete a journal project using Penzu. I interviewed Laura A. at the conclusion of this project to get her perspective on how she felt about the project and what she had learned about the material. She stated, “I felt like I was one of those people who, a historian, who had to collect different information from different places in order to get the facts straight. I guess too in a way, I also felt like a journalist since I could put my own style into the writing and pretend as if I were the people who I was writing about” (personal communication, January 20, 2012). In getting my students to look at learning in real life ways, a historian, journalist, editor and even writer, they stopped thinking about how much of a burden the learning process was on them. They worked through the assignment because they wanted to make their work mean something to them and not just work for a particular grade.
	It is moments where you see your students take away not just something that they learned, but something that they can use in their own time for their own purposes, that has been the most gratifying experience of this whole process. As teachers, we strive for those times where we can make our students excited about learning and eager to come back the next day. Adding to this, it is even more of a nostalgic feeling to get the people we work with excited to teach new things and ideas to their students that they may have been reluctant to try before. Teaching is not so much an individual practice anymore where we can just lock ourselves in our own rooms and isolate what we are doing from the rest of the school. It is a collaborative effort where we all work together and think as one to make the learning process active and exciting for all of our students. Through working on this project, I have seen just how successful I, and my colleagues, can be when we are willing to go where we thought we were not able to go before.  
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